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ABSTRACT
' An institute which provided sessions every 2 weeks
for teachers of socioceconomically deprived students was evaluated.
The institute uffered studies in the physical, cultural, economic,
and educatioral backgrounds and problems of low-income and minority
students; suggested solutions to these problems; examined the
provision of compensatory work, methods of obtaining and developing
instructional material, behavioral objectives, interactional analysis
of teaching by teachers and counselors, student participation in
curriculum planning, and student evaluation of teachers and
curriculum. This content was selected by the participants: 20 faculty
members, five low-income and minority students, and four leaders from
socioeconomically deprived communities. The staff included
instructors from various universities. Threce evaluations of the
institute were conducted. The first was an open discussion by
participants on course content. The second and third were based on
questionnaires about the strengths and weaknesses of the institute
and recommendations for future programs. General satisfaction was
expressed. Specific conclusions were a) the director of the institute
should be a full-time member of the Delgado faculty; b) instructors
should have an orientation to the needs of Dalgado College; c)
knowledge provided by the instructors was a major strength of the
institute; and d) guidance activities and peer counselors should be
developed. (Appendixes include correspondence and evaluation
questionnaires.) (BRB)
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I. Basic lrfarmgtlan

A. Delgadc Junior Colleye, 615 City Park Avenue, New
Orleans, Louisiana 70119

B. Prototype of Institute for Training Teachers of Minority
and Low-Income Students (38NIH59-2775 ) | |

C. Harris K. Goldstein, D,S.W., Researﬁﬁ and Planning,
Delgado Junior College, 615 City Park Avenue, New Orleans,
Louisiana 70119--telephone 504548%ﬁ5403—264i Director

D. Beginning June 1, 1970 - ending August 31, 1971

II. Program Focus

Based on two months of preparation by the director in June and
July, 1970, followed by a concentrated full-time study of needs @f
disaﬂvantagea students for a one-week period by participaﬁté in
August, 1970, this institute provided part-time tréining from Sep-
tember, 1970 to June, 1971, for selected Delgado Junior College
faculty, both established leaders and potential leaders, in teaching
mln@rlty and low-income students. The institute design was expected
to provide a prototype for and encouragement to other junior colleges
to engage in similar activity by means of a report of its content
that was to be widely disseminated.

Content was sele:ted jointly by faculty, law—lncama and minority

students, and leaéers from SDCLG ECGanlGally depr;ved communities,

and then taught by instructors from leading universities. It



included knowledge of the pﬁysical, cultural, economic and eﬁuca=
tional backgrounds and prcbleﬁs of lDw—incame and minority students;
suggested solutions for these; how and when to provide compensatory
work; methods Dé obtaining and developing instructional material; on
setting behavioral objectives; use of interactional analysis of
teaching by teachers, use of audio-visual material and innovations
like peer teachers and counselors, student participation in curric-
ulum planning and student evaluation of teachers and curriculum. -

Sﬁecifically,frém August 3, 1970 to August 7, 1970, 29 parti-
cipants met on a full-time basis to study the educational needs of
low-income and minority students at Delgado Junior College and to
plan for the content for this institute. A succagsfui effort was
made to get representation from the minority and low=income commun-
ity and faculty, and from minority and low-income students so that
9 persons in the institute represented these groups. The method
of using the group as a whole to glan for the institute generally
worked well. Participants were articulate in expressing their needs
and in éeciding what content they wanted.

In addition to this week=long meetiﬁg in August, the director
met in November with a committee selected b? thevgrcup from the
gréup to léarﬁ*whethaz instructors and consultants sbtaineﬂ so far
met the group's needs. They expressed satisfaction. The director
held another full-day planning session with the group as a whole
early in February, at about the half way point in the institute,
to again evaluate past progress and to determine whether modifica-
tions were necessary in future planning. A final evaluation was

completed in June.




Beginning in Septamber,*1979, twice-monthly sessions of one
day cach were held according £c pPlan., These sessions were taught
or led by experts in the particular content areas selected, and
each session wa% taped and transcribed, so that the director could
look over material in detail in terms of whether it was meéting the
needs of the group, and so that members unavoidably absent from a
meeting could hear what had transpired. Persons presenting this
material ére named below. In general, éontent was organized to
move from the general to the specific. That is, general educational
problems and needs of low-income and minority stﬁdents and how these
could be met were discussed first, with later focus on specific
edﬁcaticnal pr@bleﬁs and needs of these students and B@w these could
be met. Ea;h session was five hours in length.
Content was as follows:

September -
: ‘ _
Session l: Problems Low=-Income and Minority Students Bring To
College, Both Physical and Educational Disabilities:
Panel Members: Mr. Warren McKenna, Director Univer-
sity Health Service, Xavier University, New Orleans,
Louisiana; Dr. Gene Hassinger, Medical Director, New
Orleans Public School Sysptem; Panel Moderator: Mrs.
'Mae Charlton, East Jefferson Mental Health Clinic,
Metairie, Louisiana. :

Session 2: How to Orient and Introduce These Students to College
Life. Panel Members: Dr. Robert C. Gowdy, Assistant
Dean, Junior Division, Louisiana State University, New
Orleans, La.; Mr. Elias Williams, Dean of Men, Xavier
University, New Orleans, La.; and Mr. James E. White, Jr.
Director of Freshman Studies, Southern University, New
Orleans, La.

October '

Session 3: General Educational Problems of Low-Income and Minority
Students Found at Other Colleges and Methods of Dealing
with These. Instructor: Dr. Walter Ehlers, Professor
of Social Work, Florids State University, Tallahassee,
Florida : ‘




Session 4:

Novenmber
Session 5:

Session 6:

December
Session 7:

January
Session 9:

Session 10:

February
Session 11:

Sessien 12:

4

Teacher-Student Relationships and the Use of Self by

the Teacher as an Aid in Meeting Learning Problems of
Students. Instructor: Mr. Larry Pool, Lecturer, School
of Social Welfare, Florida State University, Tallahassee,
Florida _

The Meaning and Interpretation of Standardized Tests for
Low-Income and Minority Students; Tests That Teachers Can
Use Themselves in Class. Instructors: Dr. Mohamed J.
Shaik, Director, Divisien of Education, Xavier University,
New Orleans, Louisiana; Dr. Wesley Jay Hansche,Psychology
Department, Tulane University, New Orleans, Louisiana

Handling Practical Class Problems of These Students, such
as Difficulties in Following Directions, Lack of Skills,
Student Attitudes to Learning, etc. Instructor: Dr.
Melvin Gruwell, Director, Center for Teacher Education,
Tulane University, New Orleans, Louisiana

Hereditatry and Environmental Influences Affecting Learn-
ing of Low-Income and Minority Students; Suggestions for
Dealing with these Based on Empirical Research. Instructor:
Dr. Alvin L. Bertrand, Department of Sociology, Louisiana
State University, Baton Rouge, Louisiana

Generalized Discussion of the Relation between Objectives
and Remedial Work for These Students. Instructor: Dr.
Iouis Barrilleaux, Assistant Director, Center for Teacher
Education, Tulane University, New Orleans, Louisiana

Specific Discussion of How to Formulate Objectives in
Behavioral Terms for Low=-Income and Minority Students.
Instructor: Dr. Maurice Dutton, Associates for Research
in Business,Education, and Computers, Austin, Texas

Selecting Learning Experiences and Compensatory or Remedial
Work that Fits Objectives Set for These Students. Instruc—
tor: Dr. Maurice Dutton, Associates for Research in
Business, Education, and Computers, Austin, Texas

Use of Educational Media and Resources for Audio-Visual
Aids for Low-Income and Mincritjy Students. Instructor:

‘Dr. William J. Quinley, Director--Media Center, Florida

State University, Tallahassee, Florida

Mid-point Planning and Evaluation led by Dr. Harris K.
Goldstein, Project Director :




March
Session 13: Instructional Innovations and Special Compensatory
Education Programs for Low-Income and Minority Students.

Instructor: Dr., Carol Zion, Special Assistant to the
Vice President, Miami-Dade Junior College, Miami, Florida

Session 14: Problems and Solutions in Meeting the Needs of These
Students at Malecolm X Junior College. Instructor: Mr.
Floyd DuBois, Director Counseling Services, Malcolm X

Junior College, Chicago, Illinois

April

Session 15: Improving Teaching Skills and Technigues for Low-Income
and Minority Students. Instructor: Dr. Laura Traywick,
University of South Carolina, Columbia, South Carolina

Session 16: Teacher Evaluation Utilizing a System of Interaction
Analysis for These Students. Instructor: Dr. Laura
Traywick, University of South Carolina, Columbia, South
Carolina

May . :
Session 17: Federal Programs Aimed at flelping the Low-Income and
Minority Students and Sensitizing Educators. Instructor:
Mr. Donald Peterson, Instructor and Coordinator oOf
EXperimental College, City College of San Francisco,
_ San Francisco, California

June
Session 18: Final Evaluation and Summation led by Dr. Harris K.
: Goldstein, Project Director

III. PROGRAM OPERATION

A, Participants:

A deliberate attempt was made to invite a varied group of parti-
cipants who represented all of the various disciplines at Delgado
Juniox C@il%ge, to include both old aﬁi new faculty, faculty of var-
ious éduéatignalglevels, those who were teaching both in the junior
-callege and in the trade school, low-income and mincrity students
and representatives from the low-income and mingr}ty community.
lhe people who accepted invitations met expectations as being repre-
of the par;iéipants facilitated their presenting different view

Q
£1{U: points to the institute, it also presented a problem in meeting

Full Tt Provided by ERIC.



their varied needs. Instructors who presented material at the

[z

institute found it difficult to meet the needs of all concerned,

and in an attempt to present "samething for everyone" theﬁe was

a possibility that some participants received less content than they
wanted about some of the topics.

There were no specially required criteria for participation,

except interest in the topic and (for Delgado facultv) employment

at Delgadci If the institute were to be repeated the director
would recammcnd that everyone have more Slmllarltg in educational
background (perhaps everyone with a Master's degree), and that
credit be given for the instituté toward a doctoral degree. The
Vériatians in academic disciplines ia g the group appeared a sound
selection device, and should be engaufageif Eut similazity of
interests prior to the institute could be determined by a quegtian=
naire so that the teaching content would be more likely to meet the
interests of the entire group. o

The number of participants was twenty faculty, five students and
four community representatives. The number of instructors, all of
whom were part-time was nineteen. | |

Mention has been made of names and disciplines and backgrounds
of the instructors for the institute. |

B. = Staff:

Parglglpants commented favor ,blyvén the iapth of knowledge on
the part of instructors. The director agréeé thét this was one of
the strengths of the institute. The director also agreed with

participants' conclusions that instructors should have had more



knowledge of the specific problems relating to Delgado Junior
College. 1In future institutes, a plan should be made to brief
instructors on Delgado befcgezthey begin their ihstructiong

The use of a director who was present only part-time at
Delgado, once or twice a month, was a 1imitatign to this insti-
tute. 1In this instance, this plan was used because Dr. John
Dwyer, who had inginallyrbeEﬁ named as director, became suddenly
ill.  When noone else on the Delgado faculty could assume. this
role, the choice of an outside director became a somewhat forced
one. The potential problems were recognized at the onset and
while telephone eantac£5'ani the taping of seséi@ns helped to make
uﬁ for this;ieficiéncy, future institutes should be directed by
someone who ié fullﬁtime on the Delgado staff, even if only part
of his time is devoted to the institute itself.

C. Activities:

The objectives.af>the program were met in that the instru;tion
was provided to faculty about low-income and minority students on
the content they seleczted. The faculty who participated in the
institute also believed the objectives were met as shown by the fact
that three-fourths of them indicated they waﬁlﬁ attend a similar
institute. Faculty also commented chat the strength of the institute
was the breadthand depth, b#@ﬁght in by the instructors. Most
learning of participants appeared to take éléce about the infiuém&es
that affected the learning of 1Qw—in§ome and minsritf students and
Dﬁ the formulation and writing of behavioral objectives. A number

of innovations used at other junior colleges were made known to



Delgado faculty, such as planning work so that no student fail-;

using variable time limits for the completion of courses; the . e

of peer teaching and peer counselors; the use of community counselors;

aving students participate in planning courses and evaluation of

o

their own work and ithat of the teacher; as well as teacher evalua-
tion of teaching.

The béginniﬂg and ending dates of the institute appeared suit-
able. The weekaléng period in August was long enéugh to plan for
the institute. Although all instructions had been completed by the
original termination date, it was necessary to ask for an extension
of 60 days to complete the fiﬁal report of the institﬁtei This
extension was necessary because tﬁe funding plan provided only
part-time for the director who wrote the report,.

The twice-monthly meetings of faculty appeared to work out sat-
isfactorily, What problems of attendance were noted appeared to
be due to a small part of the faculéy rather than spread throughout
the entire group. Better selection of participants would probably
have'imgroved the group attendance and maﬂe attendance close to
100 per cent, | |

As mentioned earlier, participants were involved in ﬁhe original
planning of the program, in periodic evaluations and modifications

as the institute proceeded, and in the final evaluation of outcome.

D. Efa}uatians

Three evaluations were carried out during the course of this

institute., The first was by means of an informal discussion with



-the committee representing the participants and was held in
November, 1970. During this discussion, the committee expressed
satisfaction with the progress of the institute and requests
problems rather than theoretical material. This resulted in the
re-scheduling of some sessions and changes in others.

The second evaluation (mid-point evaluation) was at the 12th
session, slightly mére than half-way through the insﬁitute. This
was carried out by ﬁeaﬁs of a qgestiohﬁaire which revealed that
teachers considered most heléful those instructors whose sessions
dealt directly with improving their teaching and less helpful
those whasprovided background material on low-income and minority
students.

This questionnaire asked which instructors they had liked or
. enjoyed mcst and from which'instiuctﬂrs they learned the most.
There was almost a perfect relationship between the instructors thét
Partiéipants liked and those whosé content they considered most
useful. |

The presentation by Dr. Dutton on behavioral objectives was
ranked highest both in terms @fvliking and usefulness. Next was
Dr. Barrilléaux;s génefal discussion on this subject, followed by
Dr. Gruwell's material on handling practical class problems. Dr.
Hansche's material on testing was closely ranked next. The smallest
vote of confidence was'given to material on orientatién. Other

instructors were ranked about equally in the middle of the scale.
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After completing these questionnaires at the mid-point meeting,
an open discussion was encouraged to obtain suggestions for future
content desired. The following suggestions were made and were
incorporated intD<latérvsessians by locating instructors who could
present material-of this kind.

1. Participants wanted to know what other ingtitutés were
being funded by the Office of Education and what content was being
presented at the meetings. |

2. They wanted to hear about new and innovative technigues
they could use with low-income and minority stﬁdents. |
_, 3. There was an interest in learning about efforts to develop
uhdiscsvered potential in these students.

4. The group asked for speakers who "had been on the firing
line." Thaﬁ is, those who had EngaQEd in actual contact with low-
income and minority students and were s?eaking from practical égperiﬁ
ence.

5. . The group waﬂteﬂ to hear about three kinds of students; those
who were ready for junior college, those who would be ready when -
they completed compensatory work, and those who might have some
p@tential but who were not yet ready for compensatory or remedial
work.

The final évaluatign'was carried out by means of a qﬁesfién—
naire in three %arts and completed anonymously at the 18th sgssiaﬁ
after all_inétructazs had presented their material. A mailei

guestionnaire was also sent to 50 students taught by participants.
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The first part of this consisted of narrative answers to

they learned most, and what they had contributed most to the
institute, and what could be brought to oth~ "eachers by them.
The last two questions were not about the institute itself but
were an attemét to get at attitudes by asking indiréct qﬁesti@nsi
Participants were asked if they would be interested in atteniing
other similar institutes and what changes each participant would
recommend at Delgado as a result of their experiences-in the
institute.

The participants were then asked to ranE on a 10 PDint scale
the following: !

a. Value of the institute te each.

b. Extent of knowledge they gained about the problems Df-

low=income and minority students in gane?al,

¢. Their feelings about these students.

The third part of this questionnaire asked teaghérs to indicate
how much they had learned about each of the topizs‘pEESenteﬂzin the
instituﬁé, and whether this had helped them to deal with problems
related to these toéicsi They were asﬁed to reply on a 4-point
scale gréiea adjectiveiy_intg “muih;" "some," "little," and "none."
This guestionnaire required apEraximaﬁaly one hour for teachers
to complete.

Results of a content analysis of the first eight questions




12 : , , .
follows below: -

- The chicf strength of the institute was seen as the speakers

of aztual_exgériEﬁces that they brought (anocther third). Next

was the freedom to talk and discuss the various subjects, and the

“atmosphere, purpose, and efforts of staff.

Chief weaknesses were reported as a feeling that the insti-
tute was too general, that it should have had more focus on the
low-income and éisadvantagéarstudent rather than on general pro-
blems of:teachiﬂg; (about one-quarter of respondents) and that it
should have had more prastical.rather than theoretical asgecﬁs
(about ancthei quarter). Others thought that some of the sped-
Kers did not ﬁnderstand Delgado's partigular problems, the
séeakers cama:frcm too many varied situations, that the partici-
pants themselves were too varied in their interest and back-
ground, and that some éf the participants did not attend or
involve themselves in the institute sufficiently.

fVIf the institute was to be planned over, changes suggestea
were quite varied. About one-third said they would hope that

instructors employed would know more about Delgado Junior College,

and about the same proportion wanted instructors with more prac-

tical knowledge of the topic being presented. About the same

proportion asked for more and broader content and believed that
the institute would have been improved by participation of more
faculty from other colleges.

The most important. idea learned from the institute appeared



i3

to be understanding of the lQQ=income and minoriéy students and
the recognition of thg relaticﬁship between faculty attitudes and
student prgblémé. This was reported by about one-half of the
resp@ndEﬁtS. The next most frequent cémmenﬁ related to zécogni=
tién of the individual nature of the student's problems and the
specific teaching skills that they acquired to help .with these
problemns.

Most participants had difficulty in telling what they con?ri;
buted to the institute and limited this to their éttiﬁude, atten-
aaﬁcé, or participation in discussion.’ A few indicated that ﬁhey!

thought they had been able to be helpful by bringing some of the

knowledge of ﬁhe insﬁitution_ Some of the members (apparently
from the community) indicated they thought they had contributed
their knowledge of community proglem_

Almost all participants believed they ;Duld_brin§ to other
teachers more understanding of thé lcw—iﬁcome and minority student.
They especially beiieved they had learned more about the students'
attitudes. The next moét frequently mentioned topic was specific
ways of better teaching these students.

Three out éf four respondents iﬁdicated that they would be
very much interested in attégaing other institutes. About 15
per cent were neutial and about 10 per cent were negative.

The most important change that participants thought should
take place'at Delgado as a result of the institute was more and

better counseling programs, including helping:teachers to learn
/ .
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more about how they could guide students to the counseling services.
and other resources. (This was mentioned by almost one-half of

the respondents). The next most frequently mentioned change was

tion. This latter included comments such as the moving at the
students pace, better gréding, individualized gﬁudy, developing
behavioral objectives, and dissemination of what had been learned

to other teachers. o

On the second part of the schedule, most teachers or about two
out of three rated the institute as ﬁoﬁe_useful than not. About
a guarter said it was the beét.uge that could have been made of
their time.

About the .same pr@Eartion, two out of three, rated themselves
as having learned something abmﬁt maﬁy problems or a considerable
amount about all kipﬂs of pr@ﬁlémz.

The same proportion (two-thirds) described their attitude
as very sympathetic to these studenﬁs. About a ﬁhifd said they
were sympathétigtaﬁd no oné-répértéd little sympathy to them.

When asked about the specific learning about each of the sub-

jects covered in the institute, though there were some negative

-which respondents reported as learning the most about was hered-
itary and environmental influences on the learning of low-income
and minority students. This may have been because this subject was
covered not only in the sociological lecture but was a basic idea
throughout many other sessions. Next most learning was achieved on

¥ formulating and writing behavioral objectives. Least learning was

ERIC
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achievéﬂ, acé@rﬂing to repa:té from participants, on how to

handle physi:alianﬂ educational problems of students, and the use
of tests by teaéhérs to obtain an educational diagnosis, and about
federal programs aimed at helping low-income and minority students.

Except for these reports, learning about the other topics appeared

relatively uniform. Aabout one-fourth of the participants tended
to say they had ieaﬁned much, about one-half had learned some
and about one-fourth reported they had learned 1it£le or none,
IV. CONCLUSIONS:-

This was the first i:stitute of this kind that Delgado Junior
College had on its campuéi As such the general reactian was signi-
i ; ,
ficant., Teachers and students alm@st'universally wanted more such

institutes, and as funds for these can be obtained there will'be
more of them. The evaluation in?izatés that the teachers iearned

a great deal and that there was é iefinité impact on their teaching.
| Major activities that should be changed in fuﬁuﬁé institutes
would be to provide a-diréct@r_whé ié‘a full-time member of Delgado
facuity and on the Delgado campus full-time even though hé was |
assigned to this institute part-time. The second change would be

to have instructors who were more familiar with Delgado Junior

College's needs and goals or who could be made more familiar

with it before they actually began their instruction. ‘Planning
would also be iﬁprgved if the director met with the participants
at the end of each session for a brief evaluation of whether that
session ﬁet their needs or not.

Major strengths were the breadth and depth of knowledge



other institutes (which was a!ﬁarticular goal of this program).
Delgado is now seeking additional funds for an instiﬁutev

to help faculty léar% m@relabaut guidance activities and to

develop ?eer counselors, this haviﬁg been the major recommendation

for the next focus of the next insﬁitute! In &.dition, Delgado-

Junior College has received funds from the Office of Educatiocn

to begin a program tﬂ-prégidé compensatory t:aining tcleO

high #isk students. The proposal by which these funds were

obtained was at least partly stimqlated.by faculty interest

-engénaéredbby this institute.



APPENDIX

Original invitation to teachers - 6/15/71

Brochure (enclosed with above)

Letter to faculty invited to submit an application - 6/18/70
Letter to students invited to submit an application —-6/l8/70'
Letter to community participants t@zsubmit an applicatian - 6/18}70
Letter of acceptance for instituté - 6/29/70 |

Miﬂaterﬁ evaluation form for participants, February, 1971

Final evaluation for for participants, May, 1971

‘Questionnaire for students, May, 1971



* DELGADO COLLEGE

’ Inter-Office Communication e

- TO e I . Department____________ e

-— —Department____

Subject._. Teacher Tralnlggﬁlnstltute . Date__ ,A;HE?,;éjf%??qf,w

As you may be aware, Delgado has received a grant from the Office
of Education to train a selected number of our teachers, This
training will be aimed at 1meDV1ng their teaching of disadvan-
taged students, that is students in whom poverty, past education,
or cultural deprivation has produced . learnlnq problems. -

The persons who will be asked to part;clpate in this training pro-
gram will be doing so as part of their regular work. You will
~shortly receive some material describing this institute and inviting
you to attend. I will appreciate your accepting this invitation.

~Marvin E. Thames
HKG:MET/rr .y

CC - Deans and Directors




mﬁmmm,iHHH be selected on the basis of"
content decided on by participants during
the first week of the institute.

mﬁwﬁﬁzam_cm‘mamXSmm?@invam paid each
participant for the full time week in

‘August - No stipend will be paid for the

remainder of the institute.
There are no funds for travel. of parti-

cipants. No textbooks will be required..
No housing is available for participants.

DELGADO COLLEGE, NEW ORLEANS, LOUT!

Announces

"A @HaﬁOﬁeﬁm;ﬁsmﬁHnﬁﬁG.méﬁ %Hmwﬁﬁig_e
of

‘Minority and B@Slasndzmvmﬁs&miﬁ
;,ﬁsﬂmﬁ,ﬁsm QMH@E##@S of

Harris K. Goldstein, D.S.W.
Consultant on Research m@&,%HESSHH

Delgado .College
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Dlyeds Collige——

615 City Park Avenue Phone 486-5403
New Orleans, Louisiana 70119

OFFICE OF THE PRESIDENT

June 18, 1970

As you know, a goal of this institution is to provide
cultural opportunities for the students who have been
educationally deprived. Delgado College has received
a federal grant to help in achieving this objective.

You are one of 30 faculty members (from which 20 will

be chosen) invited to submit ,an application for possible’
participation in an lnst;tute on teaghlng disadvantaged
students to be foered on the Clty Park campus.

After you review the attached materlal, gleasﬂ campléte

and return your application for admission before July
1, 1970. On or by July 10, a final determination will

., be made on those selected fgr,thé institute.

- Thank you for your cooperation in providing assurance
that student needs will be met.
I

Sincerely y@urij

‘Dr. Marvin E. Thames
President

;HKG=MET/E:

Enclosures ' : , ' ' L.
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© 615 City Park Avenue Phone 486-5403
New Orleans, Louisiana 70119

OFFICE OF THE PRESIDENT

June 18, 1970

As you know, a goal of this institution is to provide
cultural opportunities for the students who have been
educationally deprived. Delgado College has received
a federal grant to help in achlev1rg this objective.

You are one of a limited number of Stuﬂants’(fr@m which
'5.will be chosen) invited to submit an application for
possible participation in an institute on teaching dis-
' advantagéd students to be offered on the City Park campus.

After you r@Vlew the attached material, please complete
and return your app11catlan for admlSSlDﬁ before July
1, 1970. On or by July 10, a final determination will
be made on those selected for the institute.

Thank yvou for your cooperation.

Sincerely yours,

@fvbkbqs

Dr. Marvin E ‘Thames
President

HKG:MET/rr

‘Enclosures
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615 City Park Avenue Phone 486-5403
New Orleans, louisiana 70119

QFFICE OF THE PRESIDENT

June 18, 1970

As you will note from the enclosed material, Delgado
College will begin on August 4, 1970, an institute
aimed at helping its teachers undérstanﬂ and be better
able to teach disadvantaged students. We would like
very much to have you participate in this institute
because of your position of leadership in the commun-
ity, because we feel you can make an important contri-
bution to its success, and because of your special
knowledge of and interest in dimproving the plﬂght af the

- disadvantaged members of our: ccmmuﬂ;ty

After you have reviewed the attached material, please

return your completed application for admission before
July .1, 1970. Notification regarding the final selec-
tion Df participants will be made by July 10, 1970.

Sincerely vours,

Wonuin, 5 %%)Qﬂffmd

Dr. Ma:v;n . Thames
President

HKG :MET/rr

Enclosures.




615 City Perk Avenue Phone 486-5403
' New Orleans, Louisiana 70119

RESEARCH AMD PLANNING

June 29, 1970

Dr. Thames has advised us of your application and we
are pleased to announce ycu have been accepted for
participation in our Teacher’ Training Institute for.
Disadvantaged Students. If you still wish to partici-
pate please return the enclosed card checking. your
choice, applicant information form and stipend appli-
cation form by July 20, 1970." If we do not hear from
you by that date, we w;ll assume you do not wish to

»partlg;pate.

“ - “Bincerely yours,

Harris K. Goldstein, DSW
Project Director

HKG:rr

Enclosures




MID TERM EVALUATION :
TLACHLR TRAINING thTITUP' 2/19/71 : .

Please rank the. instructors you have had in terms of (1) which ones -
you liked or enjoyed most; (2) which ones you learned most useful material
to help disadvantaged sLudéan fr@m. ‘ ' : .

Put a "1" in frcnt of the one or ones you rank hlghest use up to
three "1's". put a "2" in’ front of those You rank next. Use up to
three 2'g, Put a "3" in front @i Lhcse you rank last.

Please do this indepenuegtly and anonymous. Do not sign yéurvshéet}

- Liked or | Learned Useful

Enjoyed Material rrom -
HEALTH SERVICES - Mr. McKannar . _ i .
i 7Dr} Hassinger ) _ 77 o
ORIENTATION - . ' pp, Gowdy 7 ] . .
Mr, Williams 7 ] i}
7 ) Mr. White | B o
Teaching Problems A
_and Solutions Dr. Ehlers ) i
LS, LI e S - - _
Teachers lyse of
Self to Help ,7; __Mr. Pool o - . e
Testing ‘ A Dr. Shaik , L o e
} s o 'Dri Hanqche e _ ) - — )
Pr@blEﬁS ln ; C
Learnlng Shﬂlld B vrgr,;G;uWElii _ _ ~
Cultural
Background e DL, Bertrand &= - ) 1 —
QDﬁrsa-Objéctivesi;...Dri(BarfilleauxJn-
Eahangral Ob=... ............ TP
’Ject1Vés S ﬁ Dutt@n“!i"‘ R U IS - .
Use of Média _  pp. Quinly d ,

on the back ,Write any comaznts you like about tHe institute that wil;
hclp in further pldﬁning. ‘ S

EKC

wll Toxt Provided by ERIC




QUESTIONNAIRE FOR PARTICIPANTS
INSTITUTE FOR TEACHER TRAINING, DELGADO COLLEGE
AUGUST 1970 - MAY 1971

Directions: You are being asked to complete the questions below
to evaluate the Institute you have just completed, so that your
responses may be used to plan better institutes in the future.

On the write-in questions, only one or tws 5r~ntences are expected,
though you may write more if you wish. Please try to give an
answer to each question and do not leave any cuestions blank.

l. What was the chief strength of this Institute?
2. What was the chief weakness of the Institute?

3. If you have a chance to plan the Institute over, what is the
most important change you would suggest?

4. What is the most important idea you learned from the Institute?
5. What was your most important contribution to the Institute?

6. What can you bring from the Institute to chéf teachers?
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7. To what extent werc your experiences at the Institute such
that you would elect to attend other institutes at Delgado?

8. What changes would you recommend at Delgado as a result of
the content of this Institute ?

On the scales below make a vertical line at the place that
best describes your reaction. You may mark on a number or -
between them. —

9. Extent of value of the Institute to you.

L 2 3 4 5 6 7. 8 o 10

of almost . of some  of consider- one of
no value value but able value=- the best
a waste - more use- more useful uses of
of time less than  than useless vy tipe
useful - -
10. Extent of knowledge gained of leérning'pfablems of low-income
and minority studénts, ) S
(Note this is how much you learned, not how much you know.)
i 2 3 4 5 6 7___ 8 9~ 1o

learned learned learned . learned
little some some considerable
and that apout about many about almost
only about some problems all kinds of
a very few problems or much problems
problems . - about some

' problems

11, Feeliﬁgs about low-income. and minority students.

1 2 3 4 5 5 1 8 9 10

1 feel I feel: I feel

little some - very

Sympathy ~~ sympathy sympathe= -

for them - for them tic toward
| - . them
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12. The following are subjects covered in the Institute. Please
indicate the extent you learned about each from the Institute
by putting a letter in the parentheses before the statement.

Use M for much or a great deal

Use S for some '

Use L for little

Use N for none

Use X before any of the subjects you think were .covered in
sessions you missed.

() What are the physical disabilities low-income and minority
students bring to college and the impact on their education.

() How to handle these physical and educational problems of low-
income and minority students.

( ) Problems in planning orientation and introduction to college
life for low-income and minority students.

( ) ' How to handle problems and how to plan orientation for low-"
income and minority students.

( ) ZKnowledge of low~-income and minarity students' problems with
unequal opportunities and poor self concept.

( ) How to handle the above problems in junior college.
() Kinds of educationally limiting student classroom behavior.

() How to handle student behavior not condusive to learning
and how to let the low-income and minority student know what
behavior is desirable. '

() Meaniﬁg and use of ACT (American College Tests) and other
educational diagnosis tests.

( ) Use of tests by teachers to get educational diagnosis.

() Typical low-income and minority student limitations in skills
and attitudes toward learning. ' '

( ) How to handle the above problems.

() Hereditary and environmental influences affecting learning
of low-income and minority students. -

) How to deal with hereditary and environmental influences

on learning in the classroon.
i

) Relationship between goals or objectives and remedial warlk



. =4~ .
( ) How to utilize goals or objectives in providing remedial werk
for low-income and minority students,

() Value of formulating objectives in behavioral terms for low=-income
and minority students. :

( ) How to write behavioral objectives,

( ) Value of the use of audio-visual aids with low-income and minority
students.

( ) How to utilize audio-visual materials and equipment in the
classroom as an aid in teaching low-income and minority students.

() ZXnowledge of special programs for low-income and minority
students at other junior colleges.

( ') How to adopt some of the ideas implemented at other schools
into your classroom and school. :

() Knowledge of different teaching skills and techniques useful
_in teaching low-income and minority students.

() Putting into use various teaching skills and techniques in
teaching low-income and minority students.

() Knowledge of interaction analysis and teacher evaluation.
k]

( ) How to evaluate yourself or fellow teachers using interaction
analysis.

( ) Knowledge of other federal programs aimed at helping educators
to better understand and help low-income and minority students.

() How to utilize some ideas from other federal programs in your
own work. ‘ o

() Kn@Wledge of how to carry on teacher training institutes.

() How can teachers learn in institutes to help low-income and
minority students.




QUESTIONNAIRE FOR STUDENTS
INSTITUTE FOR TEACHER TRAINING, . DELGADO COLLEGE
AUGUST 1970 - MAY 1971

Directions: From August 1970 to May 1971, Delgado has had an

institute for training certain of its teachers to better teach and
help students. Your help in answering these questions will help
Delgado to evaluate the effectivensss of this institute and to
plan other institutes. For the first three questions, put a check
in the box of the answer that fits you best.

[

Did you kg?w this institute was going on?
4:7 Yes // No
How did you hear about it?
/ / Didn't know of it.
4i7 Learned of it from a teacher.
/7 Learnéazéf it from a student.
*/~/ Don't remember how I Learned.
Did yég know that . __was participating
in this institute? ’
/7 Yes _ // No

Put & check in the parentheses before one of the students

in each box that you noticed in

this year. -

) Seemed to like me.

(

( ) Seemed not to like me.

( ) Seemed ne;thez to llke nor nat to 11ka me.

( ) Good understanding of my particular problems of learning
( ) Poor understanding of my particular problems of learning
( ) Neither poor nor good unﬁerstandlng of my partlcular

problems of learn;ng

! . ' S



Good attempts to meet
Poor attempts to meet
Neither poor nor good

my learning needs
my learning needs
attempts to meet my learning needs

( ) Good understanding of my family background
( ) Poor understanding of my family background
( ) Neither good nor poor understanding of my family background
( ) Good attempt to help me get adjusted to college
( ) Poor attempt to help me get adjusted to college
( ) Neither good nor poor attempt to help me get adjusted
to college
( ') Gecod attempl to help me work at my own speed
( ) Poor attempt to help me work at my own speed
( ) Neither good nor poor attempt to help me work at my
own speed Y
( ') Good attempt to help me catch up on things I hadn't
learned before this year.
( ) Poor attempt to help me catch up on things I hadn't
' learned before this year.
( ) Neither good nor poor attempt to help me catch up on i
things I hadn't learned before this year.

After you have completed this questionnaire, please return
it in the enclosed self-addressed envelope.




